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Gwyrosydd Primary School

Multilingual Learner and EAL Provision Policy

     





1. Policy Statement
Our school recognises multilingualism and cultural diversity as powerful assets that enrich our community. We are proud of our vibrant community of multilingual learners, who bring with them a tapestry of linguistic backgrounds and cultural experiences. We are steadfast in our commitment to fostering an environment where every learner regardless of background, language, or identity is valued, respected, and empowered to thrive. Guided by our school vision and the four purposes of the Curriculum for Wales, we inspire, empower, and enable each learner to reach their full potential. Through this policy, we actively promote high aspirations and a culture of belonging, ensuring every learner can progress meaningfully and confidently throughout their educational journey.

2. Definitions
According to the Welsh Government definition, learners with English as an Additional Language (EAL) are those whose first language is not English or Welsh. This includes pupils who are fluent as well as those at various stages of acquiring English/Welsh. The term ‘first language’ refers to the language a child was initially exposed to and may continue to use at home or in their community. However, our school prefers the asset-based term ‘multilingual learner’.
The term ‘multilingual’ reflects the rich linguistic repertoires that learners bring to our school and positions their home languages as strengths rather than barriers. Our multilingual learners may speak one first language, multiple languages fluently or be developing literacy in one or more of them. By using ‘multilingual’ instead of ‘EAL’ we affirm the cognitive, cultural, and academic value of linguistic diversity and promote inclusive practices that build on a learners’ existing knowledge and identities. By recognising and valuing each learner’s home language, we create an environment where linguistic diversity is celebrated as a source of strength, and every individual feels a sense of belonging and pride in their identity.
Our multilingual learners may be learning EAL, and we refer to EAL provision as the specialised pedagogy and support strategies designed to develop multilingual learners’ Proficiency in English (PiE) enabling progress within the curriculum.

3. Our school context
Currently, multilingual learners represent a substantial percentage of our pupil population, with a number of first languages and dialects spoken within our classrooms. Some learners were born and raised locally, while others have recently arrived from diverse regions around the globe with parents who are migrant workers, overseas students, and sanctuary seekers. Some learners are fluent in several languages, others are building their oracy and literacy. Our multilingual learners vary in their proficiencies in English (PiE). Some are beginners whilst others are ‘fluent’. 

4. Principles 
The following principles underpin our policy:
4.1 Strategic Leadership and Whole-School Responsibility
Multilingual learner provision is embedded within whole-school planning and improvement. Strategic leadership ensures effective use of funding and staff, integration of explicit EAL pedagogy, and ongoing professional development to enhance learner outcomes.
4.2. Equity, Access, and Inclusion
All multilingual learners are entitled to equitable access to high-quality teaching and the full curriculum. Provision is tailored to individual strengths and needs, with inclusive practices embedded across the school to promote participation and wellbeing.
4.3 Multilingualism as an Asset
Multilingualism is recognised as a cognitive, cultural, and educational strength. Learners’ full linguistic repertoires are valued and utilised to support learning and engagement across the curriculum.
4.4 Holistic Assessment and Learner Profiling
Assessment and monitoring of multilingual learners’ progress considers Proficiency in English (PiE) alongside progress across the curriculum. A holistic understanding of each learner’s linguistic and educational background informs responsive teaching and effective curriculum planning.
4.5 High Expectations with Appropriate Support
Cognitive challenge is combined with effective scaffolding and language support, enabling learners to demonstrate knowledge and develop independence.
4.6 Integrated Language and Curriculum Learning
Every teacher is a language teacher with language development embedded across all areas of learning and experience (AoLEs).

5. Strategic Leadership and Whole School Responsibility
5.1 Senior Leadership Responsibility
A designated member of the Senior Leadership Team (SLT) holds strategic accountability for multilingual and EAL provision. Provision is regularly monitored ensuring that multilingual learner needs are embedded in whole-school planning and improvement. An annual evaluation takes place in collaboration with the local authority adviser with improvement priorities 


5.2 EAL Lead Role
A named member of staff holds the designated role of EAL Lead. This role carries a clearly defined remit to lead and coordinate provision across the school. The EAL Lead is responsible for key areas (including admissions, learner profiling, assessment of Proficiency in English (PiE), coordination of targeted interventions, staff development, and parental engagement). To ensure joined-up and inclusive provision, the EAL Lead works closely with the Additional Learning Needs Coordinator (ALNCo), the Language, Literacy and Communication AoLE Team and support staff, embedding multilingual learner needs into whole-school planning and practice. The EAL lead attends local authority network meetings and works in collaboration with the allocated adviser.
5.3 Governor Oversight
The named Equity and Diversity Governor supports and challenges the school on EAL provision. 
5.4 Use of Resources
The Minority Ethnic Gypsy Roma Traveller (MEGRT) grant is strategically deployed to meet its terms and conditions, with expenditure monitored for impact on learner outcomes. 
5.5 Professional Learning
Professional learning supports our staff to effectively plan and implement teaching strategies to support progression in PiE for our multilingual learners. Staff have access to a range of opportunities including local authority training, cluster based training, webinars, EAL network meetings and in-house coaching. 

6.  Equity, Access, and Inclusion
6.1.  Equality Act (2010)
In line with our statutory responsibilities under the Equality Act 2010 and the Public Sector Equality Duty (PSED) as set out in Wales, our school is fully committed to advancing equality of opportunity, fostering good relations, and eliminating discrimination for all learners, staff, and stakeholders. We actively take steps to identify and address barriers to participation and achievement for individuals with protected characteristics, ensuring that our policies, practices, and curriculum reflect the principles of fairness, dignity, and respect. The PSED is embedded in our strategic planning and day-to-day operations, with equality objectives reviewed and informed by consultation with our community. Our actions go beyond compliance to proactively promote equity, celebrate diversity, and ensure that every member of our school community feels included, valued, and able to thrive.


6.2 Promoting Belonging 
Our school is committed to fostering a safe, inclusive, and equitable environment where all learners feel a strong sense of belonging and are supported to progress both academically and emotionally. This commitment is embedded across our curriculum, pastoral systems, and school culture, and is aligned with the principles of the Curriculum for Wales, which emphasises well-being, learner voice, and inclusive learning experiences.
Staff uphold children’s rights as outlined in the United Nations Convention on the Rights of the Child (UNCRC), particularly the rights to language, cultural identity, and non-discrimination. 
We embed cultural and linguistic diversity meaningfully across the curriculum, school environment, and learning experiences. Rather than treating diversity as a one-off celebration, we ensure that learners’ languages, identities, and lived experiences are reflected in curriculum content, classroom resources, and pedagogical approaches. This supports a sense of belonging and affirms the value of multilingualism as a resource for learning and community building.
In line with our statutory responsibilities under the Equality Act 2010 and the Public Sector Equality Duty (PSED) as set out in Wales, our school is fully committed to advancing equality of opportunity, fostering good relations, and eliminating discrimination for all learners, staff, and stakeholders. We actively take steps to identify and address barriers to participation and achievement for individuals with protected characteristics, ensuring that our policies, practices, and curriculum reflect the principles of fairness, dignity, and respect. The PSED is embedded in our strategic planning and day-to-day operations, with equality objectives reviewed and informed by consultation with our community. Our actions go beyond compliance to proactively promote equity, celebrate diversity, and ensure that every member of our school community feels included, valued, and able to thrive.
6.2 Pastoral and Academic Support
Multilingual learners receive holistic support that addresses both their academic progress and emotional well-being as relevant to their individual needs. Staff are trained in trauma-informed and anti-racist approaches to ensure that learners who have experienced displacement, loss, or other challenges are supported with sensitivity and care. Pastoral systems include mentoring and access to counselling where needed. Academically, learners are supported through differentiated teaching, targeted interventions, and inclusive classroom practices that maintain high expectations. Data on language proficiency, ethnicity, and socio-economic indicators is used to identify learners at risk of underachievement or exclusion, and to inform responsive support strategies.
6.3 New Arrivals
Our school recognises that newly arrived multilingual learners with English as an Additional Language (EAL) require a welcoming, responsive, and structured induction to support their successful transition and integration. On arrival, each learner’s strengths, needs, and prior educational experience are gathered using a holistic approach, involving the learner, their family, and, where appropriate, interpreting services. We provide a personalised induction programme that includes initial language support, orientation to school routines, and opportunities for peer connections through buddy systems. Staff collaborate to ensure new arrivals have access to differentiated learning and resources, and that their home languages and identities are affirmed from the outset. Families are given clear, accessible information about the school, routines, and available support, fostering a sense of partnership and trust. Ongoing progress is reviewed regularly to ensure that new arrivals feel safe, included, and well-supported to develop both academically and socially within our school community.
6.4 Accessible Communications
We ensure that communication with families is inclusive and accessible. Preferred languages and communication methods are recorded at admission and used consistently. Interpreting and translation services are used for key meetings and documents. Our digital platforms, such as the school website and Class Dojo, have translation options. Families are regularly consulted on communication preferences and invited to provide feedback to improve accessibility.
6.5 Learner and Parent Voice
Our school is committed to ensuring that multilingual learners and their families are meaningfully included in decision-making processes that may affect their education and well-being. We actively seek their views through a range of accessible formats. Participation is supported regardless of language or literacy levels, with interpreting services and facilitation provided where needed. We recognise that multilingual families bring valuable insights and lived experiences that inform school planning, curriculum development, and inclusive practice. Feedback from learners and families is gathered, analysed, and used, ensuring that their voices contribute to continuous improvement and accountability.
6.6 Engagement and Participation
We foster strong, reciprocal relationships with families from all backgrounds, recognising them as partners in learning and school life. Multilingual and minority ethnic families are actively encouraged and supported to participate in school activities, governance, and community events. Barriers to engagement are identified and addressed through targeted and flexible support. Participation data is monitored by language, ethnicity, and other relevant indicators to ensure equitable involvement and to inform responsive strategies. We also work with community partners to highlight diverse role models and promote inclusive representation across school life. Engagement practices are regularly reviewed in collaboration with families, and co-created solutions are implemented to strengthen trust, visibility, and shared ownership of the school’s inclusive vision.


7. Multilingualism as an Asset
7.1 Equal Status of Languages
Our school recognises that the equitable treatment of all languages is fundamental to creating an inclusive and anti-racist environment. We are committed to valuing every language spoken within our community, ensuring that no language is privileged or marginalised. This principle is embedded across our curriculum, interactions, and school communications. By affirming the equal status of all languages, we actively challenge linguistic bias and discrimination, and work to dismantle barriers that have historically excluded multilingual and minority ethnic learners. We recognise that language is deeply connected to identity, dignity, and belonging. We promote language equity to ensure that all learners and families feel respected, represented, and empowered, regardless of the language(s) they use at home or school. 
7.2 Celebrating multilingualism
The school actively celebrates multilingualism as a core element of its inclusive ethos and curriculum. Opportunities to use, share, and develop home languages are embedded across school life. Initiatives such as ‘Language of the Month’, multilingual storytelling, and enrichment activities promote pride in identity and foster intercultural understanding. 
7.2 Translanguaging and Linguistic Inclusion
In line with Curriculum for Wales we promote translanguaging as a skill that enables learners to draw on their full linguistic repertoires.  We encourage learners to use all of their languages for thinking, learning, and communicating across the curriculum. This includes both spontaneous translanguaging (e.g. peer discussions, reflection) and planned translanguaging (e.g. bilingual resources, home language scaffolds). 

8. Holistic Assessment and Learner Profiling
8.1. Assessment at Point of Admission
Initial assessments play a crucial role in creating accurate learner profiles for multilingual students. Upon admission, the school conducts an in-depth evaluation that considers each learner’s prior educational experiences, home language proficiency, and current levels of English across the skills of speaking, listening, reading, and writing. These assessments are designed to identify strengths, areas for development, and any specific language or curriculum access needs. 
8.2 Learner Profiles
The information gathered at admission feeds directly into the creation of a detailed learner profile, ensuring that support and teaching strategies are tailored from the outset. Regular review and updating of these profiles enable responsive planning and help facilitate smooth transitions and progression throughout the learner’s school journey.
Each profile includes key information such as personal data, linguistic repertoire, language proficiency, educational history, family context. Profiles are stored centrally and shared with relevant staff to support planning, teaching, and transitions between phases, ensuring continuity and informed provision across the school.
8.3 Assessment and Monitoring of Proficiency in English (PiE)
We ensure that our assessment practices reflect the Curriculum for Wales emphasis on personalised learning, holistic understanding of the learner and progression over time. Assessment information is used to inform teaching, adjust provision, and set appropriate, personalised targets, helping all learners to make progress and achieve their potential. Effective assessment of multilingual learners’ progress in PiE is essential to ensure appropriate support, targeted teaching, and equitable access to the curriculum. All class teachers have responsibility to input to PiE assessment.
The Welsh Government’s Five Stage Model of EAL acquisition is the national structure for categorising learners’ overall English language proficiency. It defines five bands (A–E), ranging from Band A (New to English) to Band E (Fluent). These broad descriptors are used for reporting purposes such as for the annual PLASC (Pupil Level Annual School Census) and are embedded into our school tracking system. 
To support more detailed and diagnostic assessment, we use the Bell Foundation Assessment Framework. This tool enables teachers to assess learners’ proficiency in speaking, listening, reading, and writing using clear descriptors and progression pathways. It supports teachers in making accurate, evidence-based judgements and in setting specific, measurable next-step targets for language development.
The school places a strong emphasis on ensuring consistency and reliability in PiE assessments. Learner progress is regularly with targets reviewed and provision adjusted as needed to best support each individual’s development.

8.4 Identifying Additional Learning Needs
Our school recognises that multilingual learners may present with diverse learning profiles, and that proficiency in English must not be conflated with Additional Learning Needs (ALN). In line with the Additional Learning Needs and Education Tribunal (Wales) Act 2018 (ALNET), we are committed to ensuring that all learners receive appropriate support based on their individual needs. As per ALNET, multilingual learners are not automatically considered to have ALN; rather, their progress is closely monitored across both curriculum and language development progress.
Where concerns arise, a collaborative approach is taken involving the class teacher, EAL Lead, and ALNCo (Additional Learning Needs Co-ordinator) to determine whether difficulties stem from language acquisition or underlying learning needs. A hypothesis testing approach is taken that gathers background information, including home language/s proficiency, prior education and uses this information to inform decision-making. 
Regular liaison between the EAL Lead and ALNCo ensures that learners with dual EAL/ALN needs are identified early and supported through Individual Development Plans (IDPs) in accordance with ALNET. This approach ensures that provision is equitable, inclusive, and tailored to the learner’s full profile, while maintaining high expectations and recognising the strengths of multilingualism.

9. High Expectations with Appropriate Support
9.1 Ensuring Cognitive Challenge
Teaching and learning for our multilingual learners is underpinned by high expectations and the belief that language development should not limit access to cognitively demanding content. Scaffolding strategies are used to make curriculum content accessible while maintaining academic rigour. Planning identifies the language demands of tasks to ensure explicit teaching of subject-specific vocabulary, grammatical structures, and language functions. Scaffolds are gradually reduced as learners gain proficiency, promoting independence and progression.
9.2 Classroom Environment and Independence
Classroom environments are designed to be linguistically inclusive, enabling multilingual learners to draw on their full linguistic repertoires. Teachers use visual aids, multilingual signage etc... to support understanding. Seating arrangements are planned to encourage peer modelling and language-rich interactions. Independent learning strategies are explicitly taught, including the use of translation tools and scaffolded materials]. Digital tools such as are used to enhance access, autonomy, and learner agency.
9.3 Targeted Support and Interventions
Targeted support for multilingual learners is coordinated by the EAL Lead and tailored to individual needs. This includes in-class strategies such as differentiated tasks, vocabulary development, and scaffolded questioning to support access to learning. Where appropriate, time-limited interventions are provided to address specific language or curriculum access needs, always linked to curriculum learning. Progress is monitored using proficiency in English (PiE) data and curriculum tracking, with provision adjusted accordingly. Collaboration between class teachers, support staff, and the EAL Lead ensures consistency, coherence, and impact across all aspects of support.

10. Integrated Language and Curriculum Learning
Language development is a shared responsibility. As such, we recognise that every teacher is, fundamentally, a teacher of language regardless of curriculum area. This principle shapes our planning and pedagogy, ensuring that language development is deeply integrated across all Areas of Learning and Experience (AoLEs). Rather than treating language as a separate strand, we address it holistically within every aspect of the curriculum, weaving it into daily teaching and learning.
In practice, this means curriculum themes are approached with a dual lens: teachers consider not only what is to be learned but also how learners can best access and express their understanding in English. Our approach begins with consideration of individual learner profiles and current Proficiency in English (PiE) data. This information is used to inform lesson planning, ensuring that teachers are actively considering both curriculum content and the academic language required to participate fully and succeed. This process involves identifying the linguistic demands specific to each lesson, including subject-specific vocabulary, functional language (such as comparing, explaining, or hypothesising), and relevant grammatical structures. As such literacy strategies are embedded within all curriculum areas, promoting reading, oracy, and writing development simultaneously.
Assessment for learning is ongoing, with teachers using questioning, observation, and marked examples of work to evaluate both content and language progress. Feedback is precise, focusing on language development as well as conceptual understanding. This enables teachers to quickly identify when additional scaffolding is required, or where greater challenge can be introduced.

12. Monitoring and Review
The school is committed to ensuring that this policy has a positive impact on the pupil’s education, behaviour and welfare.
When reviewing the policy, the school will consider:
· Feedback from pupils.
· Feedback from parent and carers.
· Feedback from staff.
· Records of behaviour and safeguarding incidents.
· Relevant advice from the Welsh Government, the local authority or other relevant organisations.











13. Contact Information 
For any questions or concerns regarding this policy, please contact:

School Name: Gwyrosydd Primary School
Address: Parkhill Terrace, Treboeth, Swansea, SA5 7DJ
Phone: 01792 797117
Email: gwyrosydd.primary@swansea-edunet.gov.uk
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Chair of Governors:  Donna Saunders   Signature:
Review date: March 2027
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